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Transformative and transgressive education

(c) Claudia Mewald

“The UNESCO Decade of Education for Sustainable
Development” mentions five types or pillars of learning:

Learning to know
Learning to do
Learning to live together, learning to live with others
Learning to be
Learning to transform oneself and society.



www.ph-

noe.ac.at

3

Transformative education and learning
- way to develop primary school education in line with the global 

tendency of the 21st century = education for sustainable 
development

- characteristic of the ecological paradigm of education = framework 
for the development of the ecology of education

- interdisciplinary approach 

- integrates natural, social and humanitarian sciences, studies the 
interrelation of a person and the multi - dimensional environment 

- holistic perspective within the aspect of education as a process and 
a result of human activities

Assumption:

Ecological paradigm in primary school education and practice 
develops ecological competence and facilitates education for 
sustainable development

(c) Claudia Mewald
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Ecological paradigm in primary school education

- integrative thinking: intuitive, synthesizing, holistic and

non-linear

- integrative cooperation: values of quality and partnership

- social organizations as networks: community/service

- learning

- ethics as an ecocentric value: researchers, scholars and

educators bear intellectual AND moral responsibility for

the outcomes of their research

(c) Claudia Mewald
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Transformative learning
- deep structural 

changes in the basic 
aspects of thinking, 
feeling and 
behaviour

- a shift of 
consciousness that 
deeply and 
irreversibly changes 
our existence in the 
world

our understanding of 
ourselves and our place in the 
world

our relationship with 
other people and 
natural world 

our perception of power 
relations in the 
interconnected class, race 
and gender structures

our senses, visions of an 
alternative lifestyle and ideas 
about the feasibility of 
achieving social justice, peace 
and personal wellbeing

(c) Claudia Mewald
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Transformative learning

(c) Claudia Mewald

instrumental 

task-oriented 
problem 
solving

cause-effect 
relationships

communicative 

feelings, needs, 
desires, values, 

beliefs
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existing frames 
of reference

points of view

new
frames of 
reference
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- a theoretical term 

- target language is used as the medium of 
communication for some or the entire curriculum

- learners generally NS of the majority language of 
bilingual or multilingual countries, or of countries 
where education is aiming at bilingualism or 
intensified FL acquisition

- language and content are taught and learned 
simultaneously

- focus may vary depending on general goal

8

Content and Language Integrated Learning
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1. Multiple focus

2. Safe and enriching learning environment

3. Authenticity

4. Active learning

5. Scaffolding

6. Cooperation

Mehisto et al., 2012:29‒30

9

6 core features
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Multiple focus

on language, content (of different subjects), learning 
skills, cross-curricular projects, reflection on the 
learning process

Safe and enriching learning environment

the classroom is used to facilitate learning (classroom 
displays, learning centres), increase students´ language 
awareness, confidence in language and content

10
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Authenticity

Input adapted to the needs and interests of the 
learners using authentic material and resources; 
communication with other speakers of the CLIL 
language 

Active learning

time and occasions for active participation, peer-
cooperative activities, high student speaking time, 
individual goals,  self-assessment

11
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Scaffolding

Lessons build on existing knowledge, skills and interests 
of students;  respond to different learning styles, foster 
creativity and critical thinking, challenge students to 
improve

Cooperation

Teachers cooperate with other CLIL and non-CLIL 
teachers, with parents and local authorities, 
communities and other people and organizations 
outside education

Mehisto et al., 2012:29‒30

12
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EAC is a motivating way of achieving improved

oral FL skills, fluency, and lexical range through

increasing opportunities for communication and

using the FL naturally, combined with the 

mainstream language in content lessons. 

English Across the Curriculum

13

multiple focus
authenticity
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Relying on innovative, interesting, creative,

pleasant, and varied methods and strategies it 

helps the learners acquire the FL subconsciously, 

faster, and more efficiently than through English 

tuition alone. 

EAC

14

cooperation
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Additionally it reduces their inhibitions of

speaking and feelings of fear by promoting a low

anxiety level and a relaxed atmosphere free 

from the pressure of assessment and over-

emphasised structural accuracy. 

EAC

15

safe & enriching 
environment
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Implementing content and language

simultaneously, EAC creates opportunities for

authentic and active language use, thus 

supporting a better understanding of the 

language and its meaning rather than its 

structure. 

EAC

16

authenticity
active learning
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Showing consideration for the learners’ 

language skills, the integration of the FL into 

content lessons often results in concentrating 

on the basics, both in the language as well as in 

the content. 

EAC

17

scaffolding
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Emphasising revision and the links between

subjects EAC supports the learners’ understanding 

of linguistic and subject matter concepts, as well as 

their self-confidence and independence through 

the intentional development of metacognitive and 

social skills.

Claudia Mewald, 2004, Paradise lost and found: A case study of content based foreign language education in Lower
Austria. PhD Thesis.,  University of East Anglia: Norwich.

EAC

18

multiple focus
scaffolding
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lexical range –
collocation, colligation

immediate feedback
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of the input

of the learner’s 

interpretations 

AUTHENTICITY

of the tasks 

of the class-

room 

AWARENESS

word & phrase 

sentence & text 

meaning & subtext

metalinguistic

INTERCOMPRE-
HENSION
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AUTHENTICITY

AWARENESS

word & phrase 

sentence & text 

meaning & subtext

metalinguistic

INTERCOMPRE-
HENSION

of the input

of the learner’s 

interpretations 

of the tasks 

of the class-

room 
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Thank you for your attention!

• www.palm-edu.eu

• claudia.mewald@ph-noe.ac.at

(c) Claudia Mewald
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Transformational learning theory
• https://edu.glogster.com/glog/transformative-learning-

theory/23pcobtqahs
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